"encourage(s) students to discuss, debate, disagree, and ultimately teach one another" (Slavin, 1995, p. 7) . The combination of cooperative learning with literature circles promotes collaboration, active participation, and responsibility because students are encouraged to collaborate and work with peers to assign reading and group roles in addition to completing assignments related to the text. Active and engaged participation is unavoidable as students discuss portions of text, share passages and vocabulary, question the author, make connections, and reflect on text. Finally, literature circles require all students to take responsibility for their own learning, and the small group size encourages accountability for all students to perform their part and serve as a member of a collaborative learning environment.
A second key ingredient of literature circles is the promotion of independent reading, which research indicates the single factor most strongly associated with reading achievement (Anderson, Wilson & Fielding, 1988) .
Literature circles gives students the freedom to read selfselected material at their own pace, which is an essential component to encourage and promote sustained silent reading and independent reading. By giving students their choice of reading, the likelihood that students will read the text is greater. Literature circles also engages readers for many different reasons and on various levels. Students engage with text because they have the opportunity to make choices, participate, and take ownership of their own learning while sharing responsibility for that learning with peers (Casey, 2008; Guthrie& Cox , 2001) . "Engaged readers are those who are motivated by the material, use multiple strategies to ensure comprehension, and are able to construct new knowledge" (Casey, 2008, p. 286) .
The third key ingredient of literature circles is the opportunity for group discussion. Vygotsky (1978) theorized that environments that are social in nature provide students with the opportunity to observe higher levels of cognitive processing. With that said, literature circles serve as social and academic settings where students actively constructed knowledge through oral discourse. This oral discourse provides students with opportunities to learn through observation of others and engagement with others. These social environments allow students to interact naturally in a small group that provide comfort and confidentiality. These meetings afford readers a chance to respond to literature in cognitive and affective ways and ultimately promote life-long learning. The classroom climate had the potential to improve greatly because students were given the opportunity to work in decision making in accordance with their needs and interests (Burns, 1998) . Kong & Fitch (2003) note that literature circles teach readers how to respond to reading and engage in conversation about text. The students who may not know how to talk about text can learn this valuable skill through peer modeling and collaborative discussion. Furthermore, Vygotsky (1978) theorize that effective learning takes place when learners recognize their own needs and are in charge of their own leaning in collaboration with peers. Literature circles naturally allow ownership and collaboration to occur.
The final factor affecting students' literacy skills is the concept of self-efficacy. An element of Bandura's cognitive theory is the idea of howan individual views performance on a certain task. Bandura identified selfefficacy as one of the critical factors motivating people to engage in pursuing their goals.
Methodology

Purpose
The purpose of the semester-long project was to create a "new context where discussion among members becomes the event within which the transactional sharing and listening of multiple ideas continually shapes and reshapes meaning" (Certo, Moxley, Reffitt, & Miller, 2010, p. 244) . Meaning-making occurs in two interdependent venues; the reader interprets with the first interaction with the text, and then meaning may morph and change when the engagement and discussion with co-readers occurs (Gee, 2001; Lave & Wenger, 1991; Rosenblatt, 1938) . In this study, literature circles were used with preservice teachers enrolled in a small, private university as they prepared to become elementary classroom teachers. The goals of the university literature circles were to encourage social interaction, help students connect with text, increase preservice teachers' historical content knowledge, and improve students' reading self-efficacy.
Design
The research designed utilized the case of study pre/post surveys, observations, and reflective journals. Qualitative data allows for researchers to gain insight into the problems teachers face in their classrooms (Creswell, 2005) . Case study design is derived from the paradigm of constructivism that recognizes the importance of the participants' and researcher's subjective interpretive lens.
Additionally, case study research emphasizing the 'case' that is not too broad in scope. Miles and Huberman (1994) define a case as, "a phenomenon of some sort occurring in a bounded context, in effect, your unit of analysis" (p. 25).
Participants
Participants consists of 22 preservice teachers (20 female, 2 male) enrolled in a 15 week education course from a small, private university in western Pennsylvania. Participants ranged in age from 20-35. Participants selected an adolescent historical fiction book to read based on interest.
Data Collection
Data was triangulated by collecting data from three data sources; a self-constructed Reading Attitude Survey, weekly observations, and participants' weekly reflective journals.
Participants completed a Reading Attitude Survey developed by the instructor before and after the implementation of literature circles. The survey was a Likert Scale consisting of three levels; always, sometimes and never. Additionally, the instructor observed students as they met weekly in their literature circles. Participants were also required to write in a reflective weekly journal about their participation in the literature circle.
Book selection
The first day of the semester, the instructor introduced the concept of literature circles and introduced each book selection by giving a book talk to the participants. The book talks highlighted information about the author, characters, plot, and time period. Students whom previously read the books also offered their opinions about the books.
Additionally, students were encouraged to conduct additional research about the book and/or time period. Second, all texts possess strong historical lessons that are part of U.S. curriculums. Furthermore, the use of these historical novels could be easily tied to standards at the state and national levels as well as the Common Core
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Standards. Finally, the characters in the books are ones with which the instructor was certain students would connect on some level. Literature discussion groups were scheduled to meet seven times over the course of the semester. Each meeting/session students were required to perform a job.
The job titles, based on the work of Daniels (1994),included:
Wizard/Vocabulary Enhancer/Passage Picker, Summarizer, and Connector.
The members of the literature circle were responsible for setting the pace of the reading, assigning jobs/roles, completing pre-discussion and post discussion logs, and a final project, which included a curriculum map, extension project and applicable assessment tools. Additionally, a reflective journal was kept by students where they were required to document their feelings and attitudes about their participation in the literature circle.
Findings
Overall, the assignment demonstrated that literature circles are successful in engaging students in discussion, dialog, and historical content while promoting a positive reading attitude that improves students' reading self-efficacy. One student wrote, McCarthy, Meier, Rinderer (1985) report that self-efficacy, which is expressed as a situation and subject-specific personal confidence in one's ability to successfully perform tasks at a given level, is a strong predictor of ability. The demands of participation in the literature circle community may have assisted in the increase in students' reading selfefficacy.
Classroom community may be the one element students Mastery of all the skills necessary to participate in a literature circle is not the ultimate goal; the goal is to illustrate for students that comprehension of text is social and talking about text is an acceptable means to gain a deeper appreciation for literature of many genres.
Limitations
The instructor required students to participate in literature circles and write in a reflective journal per course requirements. Although surveys were anonymous, students may have felt obligated to respond in a certain way.
Additionally, since all students were required to take the course for certification, students may have been highly motivated to succeed and thus contributed to the overall success. Finally, the instructor was an active participant in all literature circles as often as possible. Students' optimism could be conceived as a teacher pleasing behavior. 
Conclusion
